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V.1
TRANSFORMATIVE 
KNOWLEDGE TO 
DRIVE SOCIAL 
CHANGE: VISIONS 
FOR THE FUTURE 
AN INVITATION
As we know, knowledge is power and know-
ledge has power. Knowledge has the power 
to transform lives, institutions and societies. 
We can address the power of knowledge to 
build the world we want. A world where 
social, economic and ecological justice 
includes all citizens irrespective of class, 
ethnicity, race, gender and age. A world in 
which life is respected no matter what form 
it takes. A world that shares an understanding 
of the interdependence of the social, human 
and environmental dimensions and that the 
key of our collective success is cooperation. 
This report and the associated 6th Inter-
national Barcelona Conference on Higher 
Education has been, is and will be an invita-
tion to each of us to imagine three things: 
●● the kind of world that we want for future 
generations;
●● the role of knowledge in the creation and 
representation of that world;
●● the role of institutions of higher education 
in the re-enchantment of our world. 
This report and the associated conference 
has been a collective project of hundreds of 
women and men from more than 50 nations. 
We are students, administrators, foundation 
leaders, government officials, research-
ers, social movement activists, professors, 
networkers and more. We share a common 
concern that the civilizational paradigm that 
brought us through the 19th and 20th centu-
ries is in crisis. It is no longer a tide that floats 
all boats. To be blunt … the world is not OK. 
When we reflect on the state of the world 
at the present time, we can be critical of the 
uses to which knowledge has been put and 
the role that knowledge in the academy has 
played. Who is knowledge serving? For what 
purposes is knowledge created today? We are 
now calling on scholars and policy-makers 
to put knowledge at the service of positive 
social transformation.
But we are also aware of hundreds and 
thousands of people who are, as we read 
these words, reinventing or recreating the 
world in smaller and larger ways. We are 
aware of transformative visions about who 
creates knowledge and how to use knowledge 
for change. We see people in the community 
working in new ways with higher education 
institutions (HEIs). And we see convincing 
evidence of positive changes in HEIs and a 
new openness to address social responsibil-
ity. The winds of change are upon us and 
we invite ourselves, our readers, those in our 
communities, institutions and networks, to set 
sail together towards the world we imagine.
HEIs can and must play a significant role 
as agents of social change. Institutions can 
help societies in facing local and global 
challenges, and help to generate new solu-
tions to the most pressing economic, social 
and ecological problems of our times. The 
visions and actions of HEIs could reinforce 
their roles towards the creation and distri-
bution of socially relevant knowledge in 
education and research and in relationships 
with communities. They can and must 
support, and even anticipate, ways of acting 
to play a proactive and committed roles to 
transform societies. 
Several years ago, a new conversation on 
the role of engagement emerged worldwide 
in hundreds of universities, community 
organizations and social movements. Origi-
nating mostly from personal positions, ethics 
and values, individual scholars started a new 
way of thinking and acting, according to a 
new sense of social responsibility. These 
people met with leaders in civil society and 
started to turn the conversation into a move-
ment. Now is the moment to build on these 
conversations and take them into the heart of 
our HEIs, to institutionalize and normalize 
these new ways of working. These practices 
have several common characteristics: 
●● a new conception of the relationship with 
communities as equal partners;
●● new conceptions of what knowledge is, 
giving equal value to the different kinds 
and sources of knowledge;
●● new ethics and values for knowledge 
democracy;
●● new perceptions of what societies could 
be, and new values regarding life;
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●● new perceptions on what education, in particular 
higher education, should mean.
SOCIAL RESPONSIBILITY OF HIGHER EDUCATION
If higher education has a role to play with its mandate 
of generating and disseminating knowledge for all of 
society, it should be to serve the common public good, 
at a time when what we understand by ‘good’ and by 
‘common’ is difficult to define (Taylor, 2008a).
As previous GUNI reports stressed, largely and 
with exceptions, HEIs are not at the centre of either the 
development agenda or the debates about changes and 
crisis that are transforming the world. This is partly due 
to the fact that, in recent decades, HEIs have been forced 
to focus their efforts on survival. The expected role for 
HEIs today within the dominant economic model is to 
contribute to making national economic systems glob-
ally competitive. The model of global economic growth 
has imposed particular priorities and has introduced 
competitive dynamics into higher education systems. 
According to the analysis of the several recent GUNi 
reports (GUNi, 2006, 2007, 2008, 2009), the last three 
decades have brought a number of factors that are influ-
encing higher education across the world. Although 
there are significant differences between systems, 
especially between those in developing countries and 
those in developed countries, the following trends have 
affected all higher education systems in some way: 
●● a massive expansion in demand;
●● a reduction in the role of the state and the emergence 
of the market;
●● the emergence of private education and the diversi-
fication of providers;
●● a diversification of funding sources;
●● internationalization and cross-border education;
●● accreditation for quality assurance and rankings.
The interrelation between the global context and 
the context of higher education leads to tensions about 
the social function of higher education. These tensions 
reproduce the general dynamics present in contempo-
rary society: 
●● the capacity to be proactive and anticipatory institu-
tions versus reactive ones;
●● the pressure for profitability versus the social value 
of knowledge; the knowledge economy versus the 
knowledge society and the knowledge democracy;
●● the debate regarding public goods versus private 
goods (including the meaning of ‘public good’);
●● social and ecological relevance versus competition 
and competitiveness. 
As Nayaar (2008) states:
markets and globalization are influencing universities 
and shaping education, in terms of not only what is 
taught, but also what is researched. Student employ-
ability is not simply a force that is pushing to create 
more places for vocational courses in higher educa-
tion. It is also inducing universities to introduce new 
courses for which there is a demand in the market, 
because these translate into lucrative fees as a major 
source of income. Similarly, markets are beginning 
to exercise an influence on the research agenda of 
universities. 
The social responsibility of universities implies their 
relevance and contributions to the future development 
of individuals and societies; it implies that teaching and 
research as the core functions of a university are linked 
closely with the elaboration and promotion of shared 
societal visions and common public goods. Its funda-
mental objective is to promote the social usefulness of 
knowledge, and its relevance goes beyond responding 
to the needs of economic development. It requires a 
two-way perspective between universities and society, 
which involves directly multiplying the critical uses of 
knowledge in society (Herrera, 2008).
Relevance, in its local and global dimensions, is the 
concept to be analysed and debated. If relevant means 
appropriate to the context, then what is appropriate to 
the current context? How can higher education serve 
the needs of different levels of the context in which 
all the institutions and higher education systems are 
immersed simultaneously: local, national, regional and 
global levels? How can we work so that cooperation 
between institutions leads to higher education systems 
that are relevant in their places? 
The answers to these questions, the resolution of 
the inherent tensions of the education system and the 
development of a consensus on emerging proposals 
should provide a range of useful alternatives for rede-
signing institutional missions and actions. The vision 
and mission for higher education roles in society could 
be reoriented beyond the paradigm of the ‘ivory tower’ 
or the ‘market-oriented university’, to reinvent an inno-
vative and socially committed response that anticipates 
and adds value to the process of social transformations, 
strengthening their social responsibility (Escrigas and 
Lobera, 2009).
We have to put these issues in the centre of the 
academic agenda and to generate debate regarding 
new approaches of social responsibility, setting these 
issues in the international forums on higher education. 
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Several global and regional frameworks for reflection 
and action can be found listed in this report.
Furthermore, community–university engagement 
(CUE) implies a reformulation of the pertinence of HEIs 
and their activities in the face of these new conceptions 
of social responsibility. The main contribution of civic 
engagement in terms of social responsibility is the idea 
of serving society at large, dealing with real problems 
of common people and communities, under a vision of 
ethics and values. It is a higher education contribution 
to build a just and inclusive world through knowledge 
democracy. We encourage the academic community 
to take up these issues and this report as a collective 
contribution for a better world.
ELEMENTS OF A VISION
Over the past several years, thousands of us have 
been immersed in conversations scattered around the 
world about the concepts of CUE, broader notions of 
knowledge, the nature of transformation and resilience 
within our communities and our institutions, the kinds 
of policies needed at the State level and at the level of 
our institutions, and what role the various networks in 
this field can play going forwards. Our report strives to 
represent the energy of these engagements and social 
responsibility narratives of recent years. We have 
strived to give at least a glimpse of the small and large 
ideas that are driving what many of us call a move-
ment. We have strived to be inclusive and to listen to 
the voices at the margins, as those are the places where 
the new ideas often come from. We will of course have 
failed to reach every new source of energy or wisdom. 
We will fail to be as inclusive as we wish. But recog-
nizing the incompleteness of our knowledge is one of 
the powerful lessons we are learning.
TRANSFORMATIVE KNOWLEDGE TO DRIVE SOCIAL 
CHANGE
There is a tacit agreement on what is relevant to do and 
to know to live, develop and prosper in contemporary 
societies. Reading reality, it is relevant to ask: what 
knowledge do we emphasize in our education systems 
as the most useful and useful for what purpose? Are we 
preparing people to understand and to live in contem-
porary society? Are we preparing people who are able 
to use their professional practice to actively participate 
in the positive transformation of our societies? What 
ethics and values do we transmit in the current educa-
tional processes? What are we valuing as knowledge, 
and which kinds of knowledge do we appreciate as 
most relevant? Which are the most common criteria 
that guide the investment in knowledge creation? Who 
do we recognize as legitimate knowledge producers in 
our societies?
In our emerging knowledge societies, there is a 
need for a deeper understanding of knowledge itself. 
To imagine a different world, we need to consider what 
knowledge is needed and generated for what kind of 
society. Knowledge, as we understand it, needs to be 
understood as a contribution to human heritage.
Transformative and democratic approaches to know-
ledge democracy refer to acknowledging the existence 
of multiple epistemologies or ways of knowing, affirm-
ing that knowledge is both created and represented in 
multiple forms including text, image, numbers, story, 
music, drama, poetry, ceremony, meditation and 
more, and understanding that knowledge is a strategic 
element for taking action to deepen democracy and to 
struggle for a fairer and healthier world. Transforma-
tive knowledge links the values of democracy, respect 
and action to the process of using knowledge.
There is a global dividing line that separates the 
visible constituents of knowledge and power from 
those that are invisible. Popular, lay, plebeian, peas-
ant, indigenous, the knowledge of the disabled and 
more cannot be fitted in any of the ways of knowing 
on the side of the line where power is present. These 
other knowledge systems exist on the other side of the 
line. And because of this invisibility, they are beyond 
truth or falsehood. As de Sousa Santos (2007) notes, 
‘Global social injustice is therefore intimately linked 
to global cognitive injustice. The struggle for global 
social justice will, therefore, be a struggle for cognitive 
justice as well.’ We see a way forward in the concept 
of ‘ecologies’ of knowledge. An ecology of knowledge 
allows the vast diversity to be acknowledged.
We need to challenge ideas about ‘dominant 
knowledge’ residing in the hands of experts and 
engage with the majority in ways that make connec-
tions between knowledge, action and consciousness 
(Taylor, 2008a). We also have to question the domi-
nance of the rational-scientific paradigm as the only 
valid knowledge system. We need to understand the 
relationships between scientific knowledge and other 
forms of knowledge, and reconsider the value we 
attribute to different types and sources of knowledge. 
We need to go deeper in the ways in which ethics and 
values should be addressed, recognizing their inherent 
existence and questioning the idea of an absolute truth, 
dealing openly with complexity and uncertainty. 
Other pathways for a future related to knowledge 
and society have to lie in the analysis of the implica-
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tions of the advance of knowledge. On a global scale, 
only a small percentage of all of the resources invested 
in science and technology is allocated to the analysis 
of its ethical, environmental and social implications. 
A first step is recognizing that science, technology and 
society are topics of research and education that require 
urgent attention, in order to close the gap between the 
scientific production of knowledge and reflections on 
the impacts of this production. 
As Jassanof (2008) points out, technologies clearly 
incorporate design choices that reflect prior cultural 
assumptions about what is desirable or possible to 
achieve in society. To meet the challenges head 
on, universities will need to develop a fuller, more 
historically informed sense of their own institutional 
missions, not only as incubators of the production of 
new scientific knowledge and technological know-
how, but also as sites of capacity-building for social 
analysis, critical reflection and democratic citizenship.
In synthesis, we have to build transformative 
knowledge to drive social change. According to Grana-
dos and Escrigas in this publication, transformative 
knowledge implies six deep changes in the way we 
perceive value and create knowledge. These changes 
imply to move from a mono-culture of scientific 
knowledge to an ecology of knowledge; from rational 
knowledge to integral human knowledge; from 
descriptive knowledge to knowledge for intervention; 
from partial knowledge to a holistic and complex 
knowledge; from an isolated creation of knowledge to 
a social co-creation of knowledge; from a static use of 
knowledge to a dynamic and creative knowledge.
This report has introduced quite a number of papers 
that bring fresh and innovative ideas about knowledge 
creation and recognition. A task for the immediate 
future is dealing openly with these issues.
WHEN CUE INFORMS THE EDUCATION PROCESS
Higher education should prepare students to gain a 
critical consciousness of the world they inhabit and 
help them to better anticipate, articulate and animate 
alternative processes to build better societies.
According to Bawden (2008), higher education 
should prepare humanity to deal with contemporary 
issues that, in their complexity, represent clear threats 
to sustainable ways of being. Such issues require us to 
embrace moral, aesthetic and even spiritual dimensions 
in equal part to their intellectual aspects. HEIs should 
appreciate the vital importance of a focus on contextual 
human and social development, and accept it as their 
primary educative purpose. 
Universities educate citizens, who will build the 
social, economic, human systems that future genera-
tions will inherit. The current education model is based 
on training competitive human resources. It is appropri-
ate to encourage an evolution towards a system that 
educates global citizens, builders of inclusive, just 
and fair social systems, with ethical criteria, which 
can understand reality from a holistic perspective and 
prepare us to act with patterns of trust and collaboration. 
This more global, holistic perspective of the educative 
purpose is the central contextual challenge of today.
It could be discussed that the central educative 
purpose of HEIs ought to be the explicit facilitation of 
reflexive, critical, transformative learning that leads to 
responsible paradigms for living, and for ‘being’ and 
for ‘becoming’, both as individuals alone and collec-
tively as communities (Taylor, 2008a).
In short, higher education systems worldwide have 
to go beyond educating professionals to educating citi-
zens with an ethical awareness and civic commitment. 
This deep change in the purpose of education implies 
a change in curriculum contents, in the educative offer 
and in the conception of what a degree is and what it is 
preparing students for, that should no longer be disci-
plinary. It implies new ways of educating that demand 
deeper changes in pedagogies. New approaches for 
learning based on dialogical, co-learning, participa-
tory and problem-oriented methods are also required. 
Disciplinary studies should make connections with real 
world and real-time issues in the future. New, critical 
and reflexive learning systems need also to be incorpo-
rated (Taylor, 2008b).
Institutions could not do this without reducing the 
supremacy of technological knowledge, putting it at 
the same level as social, ecological and humanitarian 
knowledge and facilitating a productive dialogue in the 
way that these areas of knowledge have to work together 
in the solution of real human and social problems. All 
these changes require inner movements of comprehen-
sion that will create new forms of external action. 
Higher education can be focused on training profes-
sionals as value-neutral technicians, or on educating 
citizens capable of using their professional skills for 
the benefit of all of society and not just the few. That 
transformation requires a deep sense of citizenship as 
an active way to contribute to a wide range of collec-
tive goals. Being prepared as a citizen who will interact 
with society through the exercise of a profession 
means educate for glocality, democracy, intercultural 
relations, peace-building and a deep understanding 
of life’s dynamics. These changes are reflected in the 
Communiqué of the 2009 UNESCO World Conference 
of Higher Education:
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Higher education institutions should increase their 
interdisciplinary focus and promote critical thinking 
and active citizenship. This would contribute to 
sustainable development, peace, wellbeing and the 
realization of human right … [Higher education] 
must not only give solid skills for the present and 
future world but must also contribute to the education 
of ethical citizens committed to the construction of 
peace, the defence of human rights and the values of 
democracy. (UNESCO, 2009)
Proposing individual and collective responsibility in 
professional decision-making within new global ethical 
paradigms will be a subject for the near future. 
The ethical dimension must be introduced in all 
the disciplines as something inherent to the use of 
knowledge. This requires a non-separation between the 
use of knowledge and the impacts of that knowledge. 
Our higher education systems are mostly focused on 
the academic contents of a disciplinary approach: 
little relevance has been given to the impact of the 
fragmented comprehension of reality that is inherent 
in our education system. Today, we know that reality 
is complex, that any phenomenon, problem or situation 
we live or create is multidimensional. We are educating 
people outside this understanding, teaching a partial 
understanding with a partial toolbox for professional 
activities, far from real problems and predominantly 
looking at the profit capacity of our studies. This is 
an inappropriate way to prepare people to live in our 
world, which we have to describe as being in a state 
of crisis.
Globalization threatens to impose a damaging 
cultural uniformity. The cultivation and dissemination 
of our own identities and values must be closely linked 
to the local, regional and national community, in order 
to prepare citizens who can commit themselves to the 
world’s problems and appreciate and value cultural 
diversity as a source of enrichment and world heritage.
As Delanty (2008) notes, globalization is a term 
used to describe an interconnected world, not a single 
world. According to Delors (1996), people gradually 
need to become world citizens without losing their 
roots, and still need to continue to play an active part 
in the life of their nation and their local community. 
A key dynamic is the integration of citizenship at 
several levels simultaneously – from local to global. 
Globalization challenges the current world structures 
and brings a post-cosmopolitan citizenship (Dobson 
and Bell, 2006) equipped with a social consciousness 
(Goldberg, 2009), which will act and participate with 
their agency, and together with other people, social 
stakeholders and organizations, in the construction of 
a new world order by developing partnerships for solv-
ing problems and creating things for the appropriate 
scales and communities.
Universities are located in a space that is local, 
national and global. This multi-level feature places 
universities in an appropriate position to help in bridg-
ing the gap of connecting different administrations and 
issues that are of different scales. Therefore, they can 
be seen as having a particularly significant role to play 
as the facilitators of post-cosmopolitan identities.
More emphasis should be placed in the education 
process on emotional intelligence, the knowledge and 
opportunity to adapt to and function in unfamiliar 
contexts, and collaborative skills for work in groups, 
often with members from highly diverse backgrounds 
and perhaps even from across former conflict lines. All 
this facilitates an inter-cultural dialogue and understand-
ing among different backgrounds and cosmovisions.
CUE, through its rich and continually evolving 
practices, is the way to connect the three institutional 
missions: teaching, research and service. Some 
ways and practices of CUE such as service-learning, 
community-based research, engaged scholarship or 
academic enterprise, to mention just a few, are currently 
linking engagement within the teaching and research 
dimensions. The challenge of CUE is the development 
of initiatives that enable the integration of the three 
dimensions enhancing teaching, research and outreach 
or service. CUE and its different expressions are one 
of the clear ways in which HEIs have to unsettle the 
inertia of the education system. Service learning and 
community-based research most often deal directly 
with the day-to-day challenges facing our communities. 
PARTNERSHIPS: ESTABLISHING COMMUNITY–
UNIVERSITY DIALOGUE
Constructive criticism and the creation of new ideas 
and practices are needed to better contribute to a transi-
tion to a better future for the human community. Much 
has been done to recognize what does not work any 
more, but the huge task is to propose ways to transcend 
what has been shown to be obsolete. There is a need 
to create a true democratic knowledge society through 
engagement with a broad set of social actors to deal 
with the problematic issues of the day. 
Citizen groups, associations, non-governmental 
organizations (NGOs), not-for-profit research institutes 
and independent think-tanks, as civil society actors, 
have taken a leading role in identifying, analysing 
and articulating national and transnational debates on 
positive social transformation in the last few decades. 
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HEIs should establish stronger relationships with civic 
associations and with social movements in order to 
democratize access to knowledge and to co-create 
knowledge. Participatory action research and science 
shop experiences worldwide are but two of many 
promising ways to move forwards. 
Civil society should take a lead in calling on univer-
sities to become partners with which to imagine and 
develop cooperation and new knowledge and action 
alliances. New approaches to knowledge mobilization 
and transfer are needed between institutions and their 
communities, related to real problems. Greater coordi-
nation is needed between governments, civil society, 
educative institutions and the private sector in order to 
achieve this social transformation. 
In the context of the knowledge society, HEIs also 
have an important role to play in linking technology 
to citizenship and in bringing about a democratiza-
tion of science and technology. This significance lies 
in their ability to produce democratic discourse and 
enhance citizen participation in the field of knowledge 
production.
One of the challenges of the university today is to 
become a cosmopolitan actor in the global knowledge 
society by forging new links between knowledge 
and citizenship (Delanty, 2008). In the context of 
a democratic knowledge society, the question of 
technological citizenship is particularly important 
if the university is to define a new identity for itself. 
Technology, especially technoscience, is shaping the 
world according to the dictates of global market forces 
and is one of the major societal discourses today in 
which rights and democracy are framed. Universities 
have an important role to play in linking technology to 
citizenship and in bringing about a democratization of 
science and technology. 
There are a range of actions that would contribute 
to a more democratic and engaged knowledge system:
●● quickly making new knowledge available on an 
open-access basis for society while improving its 
application;
●● understanding transformative knowledge as being 
a co-construction as well as being a two-way flow 
between the university and the community;
●● emphasizing interdisciplinary and integrated 
approaches to knowledge creation within a problem 
or issue-based approach;
●● making explicit the links between technological 
knowledge and the ability to act on that knowledge;
●● sustaining discussions among diverse knowledge 
systems in relation to the grand challenges of our 
communities;
●● generating knowledge strategies for informing 
political decision-making that affect local or global 
populations;
●● creating cosmopolitan centres of global public 
culture, building bridges and connecting different 
cultures and sources of knowledge, and participat-
ing in the debate on its social relevance. 
The existence and quality of relationships between 
partners outside higher education and those within it 
lie at the very heart of our collective capacity to trans-
form our institutions of higher education into truly 
‘engaged’ universities. Without transforming the ways 
in which community–university partnerships have 
historically evolved, we will not achieve the changes 
that we aspire to. In looking to the future, we are call-
ing for a world where a new set of partnership princi-
ples are the rule rather than the exception. Community 
organizations are calling for new forms of partnership. 
They are calling for a move away from partnerships 
based on notions of ‘noblesse oblige’ on the part of the 
HEIs to ones based on principles of reciprocity, mutu-
ality, respect, an acknowledgement of the differences 
of knowledge cultures in communities and universities 
and  long-term, not project-funded partnerships. A 
good partnership is one where the diverse knowledge 
forms and systems of the community and the academic 
partners are recognized and where we listen to each 
other, laugh together and support each other in diffi-
cult times.
In our future vision, we see that many things 
will have changed. The strategic plans and mission 
statements of universities will be aligned with the 
engagement agenda. Community stakeholders will be 
involved in strategic planning. We will have effective 
tools to evaluate the collective impact of our work 
together. The infrastructure and support to strengthen 
engaged learning and teaching will be in place, and 
core and donor funding will be there to support the 
partnerships. 
But the challenges for knowledge partnerships 
between academics and those working in community 
sectors are substantial. To begin with, the ‘knowledge 
culture’ within higher education and community 
organizations is dramatically different. Knowledge is 
a product to be generated within the academy almost 
without regard for its eventual impact or role in the 
community. But knowledge is also a commodity 
that, among other things, plays a critical role in the 
career structure of most academics. Promotion and 
advancement along a career path as an academic is 
closely tied to the provision of evidence of a certain 
kind of knowledge production. In the commodifica-
©
 G
U
N
I. 
Th
is
 d
oc
um
en
t i
s 
au
th
or
is
ed
 fo
r u
se
 o
nl
y 
by
 T
he
 G
lo
ba
l U
ni
ve
rs
ity
 N
et
w
or
k 
fo
r I
nn
ov
at
io
n 
on
 th
ei
r w
eb
si
te
 h
tt
p:
//
w
w
w
.g
un
in
et
w
or
k.
or
g/
. 
Co
py
in
g 
or
 p
os
tin
g 
is
 a
 c
op
yr
ig
ht
 in
fr
in
ge
m
en
t. 
If 
yo
u 
w
is
h 
to
 re
qu
es
t p
er
m
is
si
on
, p
le
as
e 
co
nt
ac
t r
ig
ht
s@
pa
lg
ra
ve
.c
om
.
TRANSFORMATIVE KNOWLEDGE TO DRIVE SOCIAL CHANGE: VISIONS FOR THE FUTURE 307
tion of knowledge within the academy, less attention 
is paid to the application or impact of new knowledge 
that is created than to its representation in the form 
of articles for peer-reviewed elite journals or books 
or success in getting research grants from research-
granting agencies.
Knowledge in a community agency is a practical 
tool. It is seen as a way of making decisions about 
which kinds of action are more likely to be success-
ful. It is seen as a way of assessing progress over time 
in the sectors in which the organization is engaged. 
It may also be seen as a way of validating the work 
of the agency so that its application for further fund-
ing might find favour. The knowledge that is needed 
has to be quickly available and clear on the directions 
that should be taken in developing programming. A 
community–university research partnership from the 
community point of view may be seen as a way of 
accessing resources such as space, networks, student 
researchers, access to databases, and so forth.
But more problematic is the unequal nature of the 
knowledge-generating capacities of civil society organ-
izations and academic institutions. Academic institu-
tions have knowledge generation as one of their central 
goals. A part of the time of most academics is devoted 
to research. They are paid to do research whether they 
do it in cooperation with community groups or whether 
they sit in their homes or offices or libraries and write 
entirely by themselves. Knowledge-workers are few 
and far between in civil society organizations. Only 
the largest NGOs will have specialized staff available 
to work permanently on research projects, and these 
people will most likely be working on either evaluation 
tasks or funding proposals. So when an HEI invites a 
community group to become a partner in a project, it 
becomes a very difficult decision to join unless there is 
additional funding provided to the community group. 
Even the time to meet with academics can be problem-
atic in an era where community groups are more and 
more taking up the slack that the state has abandoned in 
terms of social welfare.
BROADENING THE CONCEPT OF COMMUNITY: HIGHER 
EDUCATION’S ROLE IN ADDRESSING MAJOR GLOBAL 
ISSUES
When we think of community, we most often think 
of the physical space near our institutions of higher 
education, but community can also apply more broadly 
to a sense of communal responsibility on a national or 
even international scale. 
Over the past 30 years, we have seen many initia-
tives to bring attention to mobilizing resources in the 
face of the global challenges that have been facing us 
as people around the world. Whether within the frame-
work of the UN system of agencies or otherwise, the 
leadership in these campaigns and global initiatives has 
come from the civil society side, from the NGOs and 
social movements. They have been openly leading as 
engines of social criticism and transformation. HEIs, 
however, have much to offer to these internationally 
agreed global challenges, which include the Millen-
nium Development Goals and Education for All. A 
global agenda for CUE should reflect these realities 
(UNESCO, 2009).
Higher education has the opportunity, in collabora-
tion with civil society and other knowledge-workers, to 
lead society in generating global knowledge to address 
global challenges such as food security, climate 
change, water management, intercultural dialogue, 
renewable energy and public health (UNESCO, 2009). 
Linking research agendas to collective challenges 
and the global development agenda, making evident 
connections between academic activity and societal 
needs, is also a challenge for the near future. 
This approach implies redefining multiple and 
simultaneous spaces that could all be called ‘commu-
nity’ at diverse levels. We must assume that these 
diverse levels of communities are interdependent and 
that no real solutions will be sustainably reached if 
we do not work on all them simultaneously. The main 
tools to deal with the global community are the same 
as the local ones, some of them being described in this 
report. Structures of interconnection have emerged 
that allow for the simultaneous overlay of local and 
global communities to take place, what Castells (2012) 
calls of ‘Networks of outrage and hope’. South–south 
and north–south networks are examples of these new 
structures of communication and action. These broader 
structures of partnership, with the intention of solving 
global community challenges, have a need for a know-
ledge strategy, both a way of generating new forms 
of transformative knowledge and a strategic vision 
of how to use knowledge to organize for real change. 
Here again, a range of diverse social actors should be 
involved as real partners, in equal conditions, to create 
and spread relevant knowledge.
NEW POLICIES: HIGHER EDUCATION AND THE STATE
Professional careers in Heis
There is considerable turmoil in relation to knowledge, 
engagement and career advancement within our institu-
tions of higher education. Within the world of what are 
referred to as ‘research-intensive’ universities, debates 
about the role of the various global ranking systems 
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are ever present. Global ranking systems currently 
recognize specific forms of knowledge representa-
tion – traditional peer-reviewed articles published in 
scholarly journals – as evidence of achievement. At 
the same time, there is a powerful current of interest 
in the ‘open-access’ publishing of research findings. 
Open access refers to digital publishing in ways 
that allow the findings to be viewed free of charge 
anywhere internet access is available. The Wellcome 
Trust in the UK made headlines when they announced 
that all research funded by them must be published in 
open-access formats. The International Development 
Research Centre in Canada stipulates the same. In the 
Mpumalanga Traditional Knowledge Commons in 
South Africa, knowledge is described as ‘An outcome 
of virtuous relationships with the land, the plants and 
the animals. It is not property to bought and sold. It is 
simultaneously cultural and spiritual and its movement 
and application promotes a kind of virtuous cohesive-
ness’ (Abrell, 2009).
Engaged scholarship and community-based 
research further complicate the knowledge–engage-
ment–career picture. In some institutions, young 
scholars are discouraged from following an engaged 
scholarship career pathway; they are told that only 
publishing in traditional academic reviews will allow 
them to advance. We are, however, optimistic about 
the future. The evidence from the participants of the 
Barcelona conference and from the other elements 
found in this report is that the policy climate within 
the academic world about how to recognize excellence 
in community-based research and engaged scholarship 
is advancing.
The Community-Campus Partnerships for Health 
network operating in both the USA and Canada has 
produced a kit that provides support to academics 
wishing to provide evidence of the quality of their 
community-based research when going forward for 
merit reviews or promotion. The Research Assessment 
Exercise in the UK now requires scholars to document 
the ‘impact’ of their research so much innovation on 
how to do that is emerging. New journals, many of 
them open access, are emerging within the field of CUE 
scholarship, and we see this expanding dramatically as 
the years go by. The National Coordinating Committee 
for Public Engagement in the UK is a good example of 
a national structure that raises these matters effectively 
at a national level. We are confident that these new 
ways of working will in time drive a change in how 
we measure the impact of scholarship. The policies to 
support these changes are already emerging and will 
continue to do so.
Governmental Policies 
In 1998, the Government of Canada’s Social Sciences 
and Humanities Research Council (SSHRC) initiated a 
category of research funding called the Community–
University Research Alliance (CURA). In order to be 
eligible to apply for these research funds, academics 
had to be in a research alliance with one or more 
community organizations. Over a period of 10 years, 
the SSHRC invested over $120 million in CURA 
projects covering a wide range of community chal-
lenges, launching an era of unprecedented attention to 
and interest in community-based and engaged scholar-
ship. There was so much interest in these collaborative 
co-construction research projects that within a few 
years CURA grants became the most competitive of 
all the SSHRC categories of funding. In the end, the 
principles of partnership were applied to the majority 
of all research funding on offer. This policy decision 
can be said to mark the beginning of the modern era of 
engaged scholarship in Canada.
Each five years, the Government of India engages 
itself in a massive and complex central planning 
exercise to produce its next Five Year Plan. In 
2011, preparatory work was underway to introduce 
some new ideas to the higher education plan of 
2012–2017. The India Planning Commission created 
a sub-committee to give some consideration to how 
the Five Year Plan might support CUE. In spite of 
the fact that universities in the days of Gandhi were 
intimately engaged in the independence movement 
and that student service schemes were created post-
independence, higher education in the 1980s, 1990s 
and 2000s had lost the map to the communities where 
they were physically located. No pathways to the 
urban slums or to the villages could be found. With 
involvement from the civil society organization 
the Society for Participatory Research in Asia and 
several other university vice-chancellors, the working 
group on higher education and engagement came up 
with a strong set of recommendations to the entire 
public university sector. And, much to the surprise 
of some seasoned observers, the Government of 
India endorsed the suggestions, which these are now 
part of the official plan. These are high-level recom-
mendations that will, over the span of the plan, create 
the kind of policy environment that will allow CUE 
structures and practices to grow and develop in one of 
the most populous nations on Earth.
BUILDING THE MOVEMENT: ROLE OF NETWORKS 
The transformation of a competitive model into a coop-
erative model is one of the strategic opportunities that 
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universities have in the recreating of their social role in 
a globalized world.
In order to face global issues as well as local 
knowledge needs, HEIs are developing flexible nodes 
and spaces of cooperation, exchange and co-creation 
of knowledge. These links may be permanent clusters, 
ad hoc clusters or complementary networks in which 
interdisciplinary partnerships can be formed for 
specific projects. The aim is to reclaim a role in defin-
ing and collectively solving social, environmental and 
economic problems. Whether such problems are local 
or national, they can no longer be tackled without a 
critical consideration in the wider global context.
Numerous national, regional, sectoral and global 
networks have emerged over past years with an over-
all objective of building the movement of CUE for 
purposes of being better able to contribute to meeting 
the critical issues of our times. These networks have 
several goals: building the institutional capacity for 
CUE, building capacity among community groups, 
development knowledge systems, policy development 
and advocacy and providing opportunities for collabo-
ration. The constellation of CUE networks provides a 
kind of circulation system for ideas, good practices, 
policy language and simply inspiration. The coverage 
of networks is, however, uneven in terms of both global 
distribution and sectoral focus. North America has the 
largest number of national networks and is the home of 
several of the global networks. Africa as a region is the 
least well served from a network perspective.
Challenges for our networks include how to 
continue to build the CUE movement across the differ-
ent terminologies and narratives. Is there an overarch-
ing narrative for the way in which knowledge, higher 
education and society might be seen to interact, or is 
that even desirable? Will Africa see a more developed 
communications capacity? Will we be able to unlock 
the rich wellspring of information circulating in Span-
ish and Portuguese in Latin America? We expect in the 
future to see further collaboration and common action 
among the various networks. There are over 5,000 
universities represented, for example, through the 
existing networks in over 100 nations. How can these 
networks create a common project where the combined 
resources and imagination of all the parties might be 
brought to bear?
If the spirit and the content of this world report are 
to have influence beyond the narrow professional inter-
ests of the higher education world, the various global 
networks that have contributed to the report itself are 
best placed to take these lessons forwards. We call on 
all our HEIs to organize debates and discussions around 
the spirit and content of this report. We call for regional 
and national conversations to take place. There could 
be space in each of the thousands of specialist gather-
ings of higher educators to take up the issues outlined 
in this report. How can our many networks collaborate, 
taking up some common action within the framework 
of the movement? National research councils, minis-
tries of higher education or post-secondary education, 
municipal and state or provincial governments all have 
an opportunity to advance the agenda.
A CALL TO ACTION
We are excited about the prospects of deepening the 
contributions of transformative knowledge to drive 
social change in the world today. We are fully aware 
of the growing potential of higher education to make 
sustained and meaningful contributions towards iden-
tifying, elaborating, designing and catalysing various 
elements of a desirable social change agenda for the 
future of all humanity. We are confident that HEIs have 
the capacity, resources and mandates to demonstrate 
their social responsibility through meaningful commu-
nity engagement. This report, its messages and exem-
plars provide the visions to those pathways towards 
such a meaningful set of contributions to social change.
We invite each of you to explore what you can do in 
your own part of the world, your own community, your 
own organization, your own network, your own govern-
ment position, your own civil society organization, your 
own social movement, your own classroom, your own 
research centre or even your own foundation or busi-
ness to do what you can to advance the movement of 
transformative knowledge to drive social change.
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